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ABSTRACT: In the unique setting of farm schools, English teaching bridges academic learning with the everyday realities of rural
life, as teachers adapt lessons to ensure students gain both literacy skills and practical knowledge. This study explored the
experiences of English teachers in farm schools, where instruction was shaped by agricultural life and community realities. Guided
by Moustakas’ transcendental phenomenological approach, four teachers from three DepEd-accredited farm schools in Central
Philippines were purposefully selected. Data were collected through in-depth interviews and analyzed using phenomenological
reduction, imaginative variation, and synthesis. Findings revealed that teachers faced instructional difficulties and contextual
constraints but responded by contextualizing the curriculum, employing pedagogies, implementing remediation, and embracing
collaboration. They integrated agricultural and cultural contexts into lessons, applied experiential methods, and developed practices
tailored to farm school learners. Despite scarce resources, irregular attendance, and competing academic-agricultural demands,
teachers demonstrated resilience and built strong school-community partnerships. The study highlights their role and recommends
contextualized training, institutional support, remedial programs, and stronger collaboration.
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INTRODUCTION

English holds a crucial place in the Philippine education system as it equips learners with essential communication and critical
thinking skills needed for higher studies, employment, entrepreneurship, and participation in a globalized world. Within farm
schools, teaching English is not only about delivering a core subject under the K to 12 Basic Education Curriculum but also about
opening a gateway to expanding rural learners’ opportunities beyond agricultural work. Farm schools, as mandated by Republic Act
No. 10618 or the Rural Farm Schools Act of 2013, provide a distinctive educational model that integrates agricultural training with
academic subjects. The law requires the Department of Education (DepEd) to establish at least one public rural farm school in every
province, ensuring that students receive accessible education that combines farming, entrepreneurship, environmental responsibility,
and general academics. In this context, the teaching of English becomes vital in preparing learners for future roles that demand both
technical competence and strong communication skills.

Building upon this legislative foundation, the implementation in Region VI (Western Visayas) has taken concrete form. This mandate
has led to the establishment of 31 farm schools located in areas such as Bacolod City, Cadiz City, and Sagay City. These schools are
situated near agricultural zones like sugarcane plantations, rice fields, and livestock farms to facilitate experiential learning. The
curriculum integrates the K to 12 Basic Education Curriculum with a focus on agri-fishery, forestry, farm entrepreneurship,
community development, and sustainability, tailored to local agricultural contexts. These initiatives were introduced at a time when
the country, especially rural areas in Western Visayas, faced heightened concerns over food insecurity and agricultural decline,
reinforcing the urgency of rural education reform, as evidenced by the establishment of farm schools designed to equip learners with
practical agricultural skills and promote sustainable farming practices tailored to local needs (Department of Education Region VI,
2021).

In addition to this regional expansion, the growth of farm schools also addresses rural poverty and food insecurity. Many rural
communities face economic hardships due to limited access to modern farming technologies and sustainable livelihood
opportunities. Farm schools aim to empower youth not only to improve local food production but also to develop agribusiness
ventures that can enhance household incomes and contribute to rural economic growth.

Amidst these developments, it is essential to note the continuing importance of English in farm schools. While the primary focus of
these schools is agricultural education, core academic subjects like English remain vital. English instruction supports students’ post-
school pathways by preparing them for broader educational and career opportunities. This includes what are often called “exit
pathways” that extend beyond farming to higher education, employment in diverse sectors, and community leadership roles. These
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include “exit” trajectories beyond agriculture such as higher education, technical-vocational work, agri-tourism communication
roles, business process outsourcing (BPO), and government service. For instance, experiential farm-based programs have been
shown to influence students’ professional identity development and openness to agri-tourism-related careers (Koklici¢ et al., 2020).
In the technical-vocational sector, English proficiency, particularly in communication, has been found to significantly enhance
employability, with graduates citing it as the most valuable skill in the workplace (Mariano & Tantoco, 2023). Likewise, English
serves as the foundation of the country’s thriving BPO industry, which continues to hire rural and regional youth due to their strong
command of the language (IBPAP, 2023). Meanwhile, programs like the ILO’s “Skills for Prosperity” project highlight how English
supports TVET graduates in securing government service and public sector roles, particularly in rural communities (ILO, 2023).
The subject is not only a requirement of the national curriculum but also a critical tool for communication, entreprencurship, and
accessing global knowledge. The curriculum’s focus on entrepreneurship and community engagement in later years further demands
proficiency in English for marketing, proposal writing, and technical comprehension (Republic Act No. 10618, 2013).

Despite the recognized importance of English instruction, limited research has specifically examined the unique experience of
teaching English in Philippine farm schools. While rural education literature addresses various aspects of agricultural schooling, the
particular role and delivery of English instruction within farm school contexts remain underexplored. Emerging studies suggest that
English teaching in rural and farm-based schools is shaped by multiple interconnected factors, including community life, local
languages, and educational policies, that influence pedagogical approaches.

Recent research also illustrates instructional innovation in rural English teaching. Salzer (2023) studied rural elementary English
teachers in California and revealed how exposure to new instructional modes during remote learning encouraged reflective
transformation and pedagogical creativity. These findings highlight the dynamic and context-responsive nature of English teaching
in rural, farm-based schools, where instructional approaches are often informed by community values and cultural context.

In the context of the Western Visayas region, linguistic diversity further complicates English instruction. In areas like Sagay City,
where Cebuano and Ilonggo (Hiligaynon) are the dominant native languages, the teaching of English takes place in a multilingual
environment. Frequent code-switching and language transfer affect how English is acquired and used by students. Cebuano’s simpler
verb tense system and Ilonggo’s distinct intonation patterns, for instance, influence learners' pronunciation, grammar, and
comprehension. These challenges demand innovative, adaptive teaching strategies that acknowledge learners’ linguistic
backgrounds (Manto & Hermosilla, 2023).

Given all these considerations, a significant research gap remains. Although rural education studies have begun to highlight the need
for responsive, localized approaches to instruction, there is still limited research specifically focused on the lived experiences of
English teachers in Philippine farm schools. To address this gap, this study aims to investigate how English teachers in farm-based
secondary schools interpret and navigate their roles, how they design instruction to suit their environment, and how they make sense
of their professional identity in a space rooted in both academic and agricultural aims. By illuminating their lived experiences, this
study contributes to the development of grounded, informed support systems for improving English instruction in farm schools,
ultimately enhancing educational outcomes in rural, agriculture-oriented communities.

Addressing this gap was important because it amplified the voices of rural English teachers, who had often faced under
representation in educational research, and ensured they were recognized. Their experiences provided critical evidence for designing
professional development programs, contextualized curricula, and policy support tailored to farm school realities. Ultimately, by
bridging this research gap, the study contributed to more equitable, relevant, and sustainable English education in rural communities,
preparing students for broader opportunities beyond the farm and reinforcing the transformative role of education in rural
development.

Hence, this study explored how English teachers teach in rural farm schools. Specifically, this study aimed to address the following
question: What challenges do English teachers encounter in rural farm schools? What strategies do English teachers employ to
address these challenges?

METHODOLOGY

Approach to Qualitative Research

This study employed a qualitative research method, specifically a transcendental phenomenological approach as outlined by
Moustakas. Phenomenology is a qualitative method that seeks to explore and understand how individuals perceive and experience
a particular phenomenon. This study examined the lived experiences of English teachers in farm schools, focusing on their personal,
pedagogical, and contextual realities in rural educational settings.

Phenomenology’s flexible design enabled themes to naturally emerge from the data, making it particularly suited for capturing the
nuances of teaching in rural environments (Creswell & Poth, 2018; Smith, Flowers, & Larkin, 2009). This approach was the most
appropriate for the present study because it allowed for a deep, contextual understanding of the complexities faced by English
teachers in farm schools settings that are often overlooked in mainstream educational research.
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Conversation Partners

The conversation partners in this study were four purposefully selected English teachers from DepEd-accredited rural farm schools
who met specific inclusion criteria: (a) at least three years of teaching experience in farm-based educational settings, (b) active
involvement in implementing contextualized and farm-integrated English instruction, and (c) the ability to clearly articulate their
lived experiences in either English or Filipino. These criteria ensured that the participants possessed sufficient professional
background and reflective capacity to contribute rich, meaningful insights into the study. The participants brought diverse
experiences and complementary roles in language instruction and student development.

The gatekeepers for this study were the school principals of the participating farm schools. They facilitated the researcher’s access
to the teachers, ensured adherence to ethical guidelines, and coordinated interview arrangements. Their role was crucial in
maintaining institutional support, safeguarding participant welfare, and upholding the integrity of the research process.

Research Instrument

The primary data-gathering instrument for this study was the researcher, who played a central role in collecting, interpreting, and
making meaning of the participants’ lived experiences. To ensure both thorough and unbiased data collection, all participants were
interviewed by a hired interviewer on behalf of the researcher, allowing for rich, authentic insights into the teachers’ experiences.
Although the interviewer conducted the sessions, the researcher remained the main instrument of the study by preparing the guide,
overseeing the process, journaling for reflection, and analyzing the data. In line with the qualitative nature of the study, particularly
within a phenomenological framework, the researcher served not only as the facilitator of interviews but also as the main tool
through which data were filtered, analyzed, and synthesized. The researcher’s active engagement, sensitivity, and reflexivity were
crucial in drawing out rich, meaningful insights from participants and ensuring that their stories were authentically represented.

Data Gathering Procedure

Data for this study were collected through in-depth interviews with English teachers from selected farm schools in the Central
Philippines. This qualitative method enabled participants to freely articulate their lived realities, generating rich and detailed
narratives that reflected the unique challenges of teaching in rural, agriculture-based settings. Rooted in phenomenological inquiry,
in-depth interviews were deemed appropriate for uncovering the meanings embedded in teachers’ lived experiences.

To ensure both rigor and credibility, the researcher engaged a qualified interviewer to conduct the interviews. An external interviewer
was intentionally chosen to help minimize researcher bias, establish professional distance, and create a more open atmosphere in
which participants felt comfortable sharing their authentic experiences.

The interviews followed a three-phase structure: opening, core conversation, and closing. In the opening phase, the interviewer
established rapport, reiterated the purpose of the study, and asked brief background questions related to the participant’s teaching
experiences. The core conversation centered on guiding questions: What challenges do English teachers face in rural farm schools?
What strategies do English teachers employ to address these challenges? The interviewer actively listened and used follow-up
prompts sparingly to encourage deeper reflection on related themes such as instructional challenges, adaptive strategies, emotional
labor, student engagement, and the integration of community and agricultural life. The closing phase allowed participants to share
additional insights not previously discussed. At the end of each session, the interviewer expressed gratitude and explained the next
steps, including transcript review and opportunities for participants to clarify or expand on their responses. With participants’
permission, all interviews were audio-recorded.

After each interview, participants were given a modest token of appreciation as a gesture of thanks for their time and willingness to
share their experiences. The interviewer personally conducted all sessions, while the researcher ensured accurate transcription and
member checking. Participants reviewed their transcripts to confirm accuracy and were given the opportunity to make clarifications
or additions.

Following data collection, the researcher applied Moustakas transcendental phenomenological method. The process began with
epoche or bracketing, wherein the researcher consciously set aside personal biases to approach the data with openness. Through
phenomenological reduction, significant statements or meaning units were identified, followed by imaginative variation to examine
the underlying structures shaping participants’ experiences. These analyses produced textural descriptions (what participants
experienced), structural descriptions (how they experienced it within rural agricultural contexts), and a final synthesis of meanings
that conveyed the essence of English teachers’ lived experiences in farm schools.

This ethically grounded and methodologically rigorous process honored participants’ voices and provided meaningful insights that
can inform future educational policies, teacher training, and support systems for educators in rural agricultural settings.

Rigors of Qualitative Research

This study upheld rigorous ethical standards and trustworthiness criteria in qualitative research to ensure the integrity of the research
process and the protection of participants’ rights and dignity. Prior to data collection, formal approval was secured from the school
administration and permission was obtained from the Division Superintendent of the Department of Education (DepEd).
Participation in the study was entirely voluntary, and all participants were provided with detailed information about the study’s
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purpose, procedures, potential risks, and anticipated benefits. Written informed consent was obtained, and participants were
reminded that they could withdraw from the study at any time without any negative consequences.

To establish credibility and enhance the trustworthiness of the study, member checking was employed by inviting participants to
review and validate their interview transcripts.

Dependability was maintained through the systematic use of an in-depth interview protocol and the maintenance of an audit trail
that documented each phase of the research process, including data collection procedures, analytical methods, and key
methodological decisions. In addition, an external reviewer examined the data and analysis to verify consistency and reduce bias.
Transferability was supported through the provision of rich, thick descriptions of the research setting, participants, and educational
environment.

Confirmability was strengthened through ongoing reflexivity and clear documentation. The researcher maintained a reflexive
journal throughout the study to critically examine personal assumptions, positionality, and potential biases.

Confidentiality and data security were strictly observed. All interviews were audio-recorded only with the participants’ consent and
stored securely. Identifying details were anonymized using pseudonyms, and only the researcher had access to the data. After
transcription and data verification were completed, the audio recordings were permanently deleted to protect participant privacy.
Finally, participants were treated with empathy, respect, and care throughout the research process. Interview settings were designed
to promote openness and comfort, and the interviewer remained attentive to participants’ emotional cues during conversations,
responding with sensitivity. After the interviews, each participant was given a modest token of appreciation in recognition of their
time and contribution. Participants were also offered the option to receive a summary of the study’s findings, reinforcing
transparency and inclusion in the research process.

Ethical Considerations

This study adhered to the highest ethical standards to ensure the dignity, rights, and welfare of all participants are protected
throughout the research process. Prior to data collection, ethical clearance was obtained from the appropriate institutional review
board or ethics committee.

Voluntary Participation and Informed Assent. Participation in this study was completely voluntary. Informed assent was obtained
after a clear and age-appropriate explanation of the study’s purpose, procedures, potential risks and benefits, and the participants’
right to withdraw at any time without consequence.

Confidentiality. Strict confidentiality measures were implemented to protect all collected data. Only authorized personnel accessed
identifiable information, and data were securely stored in both physical and digital formats. Participants were assured that their
information would not be disclosed outside the research context without their explicit permission.

Transparency. The study upheld transparency by clearly informing participants of its purpose, procedures, and intended use of data
during the consent process.

Integrity. The research process reflected integrity through honest data collection and accurate reporting. No form of data fabrication,
falsification, or misrepresentation was committed.

Justice. The principle of justice guided the equitable treatment of all participants, ensuring fair selection and distribution of the
benefits and burdens of the research. Inclusivity was promoted by involving teachers from farm schools, a group often
underrepresented in educational research. By prioritizing their voices, the study contributed to fairer representation and resource
allocation for rural educators.

Social Value. The study emphasized social value by focusing on the lived experiences of English teachers in farm schools, an area
often overlooked in mainstream research. It highlighted the importance of approaching educational research from a rural perspective
and aimed to inform policy and support systems responsive to the realities of rural agricultural education.

Vulnerability of Participants. Participants from farm schools often faced vulnerabilities arising from geographic isolation, socio-
economic limitations, and restricted access to resources. Ethical sensitivity and protective measures were observed to prevent
coercion, harm, or exploitation. Participants were fully informed of their rights, including the option to skip questions or withdraw
from the study without consequence.

Potential Risks and Benefits. Potential risks, such as emotional discomfort or breaches of confidentiality, were carefully considered
and minimized through safeguards like informed consent and secure data handling. These were balanced against anticipated benefits,
including deeper insights into rural education and enhanced teacher support.

Privacy and Confidentiality. All personal identifiers were removed to protect privacy. Extra care was taken in small, close-knit
rural communities to avoid deductive disclosure. Pseudonyms inspired by farm crops were assigned to participants (e.g., Cora Corn,
Tomas Tomato, Ella Eggplant, and Pia Papaya) to preserve anonymity while maintaining contextual relevance.

Researcher Qualifications. The researcher possessed the necessary qualifications and contextual understanding to conduct the
study with ethical rigor. Through cultural competence, reflexivity, and self-assessment, the researcher ensured sensitivity to power
dynamics and cultural nuances. The study was further supported by an adviser and a hired interviewer, who held a Master of
Education, taught Practical Research, and served as Teacher III, ensuring unbiased data collection and authenticity of responses.
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Adequacy of Facilities. Data collection took place in facilities that were safe, accessible, and contextually appropriate. In rural
settings where infrastructure was limited, research methods were adapted to minimize disruption to participants’ routines.
Community Involvement. Engagement with the local community was integral to the study. Stakeholders were involved throughout
the research process, from planning to dissemination, which enhanced the study’s relevance, promoted shared ownership of findings,
and supported sustainable benefits for the farm school community.

Data Explication

This study was analyzed using Moustakas’ transcendental phenomenological method to explore the lived experiences of the
participants. This approach allowed the researcher to uncover the essence of teachers’ experiences, providing rich insights into the
phenomenon under investigation. The method has been effectively employed in previous studies, such as Critchlow’s (2023)
exploration of counseling students’ experiences with instructor humor and Meihami and Rashidi’s (2022) investigation into EFL
teacher educators’ professional identity formation, demonstrating its applicability in capturing the depth and complexity of lived
experiences.

The process of transcendental phenomenological analysis began with epoche or bracketing, wherein the researcher intentionally set
aside personal biases, assumptions, and preconceived notions about the phenomenon to approach the data with openness. This was
followed by phenomenological reduction or horizontalization, during which the researcher identified all statements related to the
experience and initially treated each statement as equally important, before removing those that were repetitive, unclear, or
irrelevant. These significant statements were then organized into clusters of meaning that captured the essential elements and
structures of the experience.

From these clusters, a textural description was developed to illustrate what the participants experienced, offering a vivid account of
their realities as English teachers in farm schools. Alongside this, a structural description was constructed to explain how these
experiences occurred, including the surrounding conditions and contexts that shaped them. Finally, the textural and structural
descriptions were synthesized to produce a composite essence, representing the shared meaning of the lived experiences across all
participants.

RESULTS AND DISCUSSION

This study explored the lived experiences of English teachers in rural farm schools in Central Philippines, examining how
agricultural, socio-cultural, and resource-related factors influenced their professional practices. Employing a transcendental
phenomenological approach, the research analyzed the challenges teachers encountered and the strategies they employed to navigate
these circumstances. The findings were organized into major themes, providing a structured understanding of the participants’
experiences and adaptive practices.

The first two themes, Instructional Challenges and Contextual Constraints, revealed that teachers struggled with students’
low proficiency, poor comprehension, poor study habits, irregular attendance, and retention issues, alongside external challenges
such as scarce resources, unstable electricity, multi-grade classes, and demanding workloads. These conditions emphasized the gap
between curriculum expectations and learners’ readiness in farm school contexts. The next two themes, Contextualizing Curriculum
and Employing Pedagogies, showed how teachers made lessons relevant to agricultural and community life by creating localized
materials and using creative, student-centered methods such as storytelling, outdoor activities, scaffolding, and peer support to
sustain engagement.

The final two themes, Implementing Remediation and Embracing Collaboration, highlighted how teachers addressed
learning gaps through tutorials, peer assistance, simplified reviews, and vernacular bridging, while also relying on teamwork with
colleagues, student leaders, parents, and communities, as well as limited technological tools, to sustain instruction. Overall, the
findings showed that teachers’ experiences were marked by resilience, adaptability, and creativity. Despite persistent challenges,
they transformed limitations into opportunities, ensuring that English instruction remained meaningful, inclusive, and empowering
for rural learner.

A Simulacrum of the Challenges and Strategies Employed by English Teachers in Rural Farm Schools
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CONCLUSION

This study explored the lived experiences of English teachers in a rural farm school, showing how agricultural realities, socio-
cultural contexts, and limited resources shape their professional practices. Teachers address these challenges through contextualized
lessons, adaptive pedagogies, targeted remediation, and collaboration, demonstrating resilience, creativity, and commitment to
student-centered learning. Despite constraints such as low student proficiency, irregular attendance, and scarce resources, they
sustain meaningful and engaging English instruction.

The findings highlight that relevance, adaptability, collaboration, and even modest technological tools are key to improving learning
outcomes in rural contexts. By grounding instruction in local realities and fostering reflective, innovative teaching, teachers
empower learners and bridge gaps in literacy and comprehension. Overall, the study confirms that equitable and effective English
education is achievable in rural farm schools when pedagogy is context-sensitive, resourceful, and responsive, providing valuable
insights for future practice and research.

REFERENCES

1) Abdul Halik, A. F., & Nusrath, R. G. M. (2020). Challenges faced by ESL teachers in teaching English to the students in
rural schools: A study based on five rural schools in the Kinniya Education Zone, Trincomalee, Sri Lanka. International
Journal of Scientific and Research Publications, 10(11). http://dx.doi.org/10.29322/IJSRP.10.11.2020.p10744

2) Aben, J. K. (2024). Young Filipino farmers’ perceptions of the use of English as a medium of instruction in agricultural
trainings in La Trinidad, Benguet [PDF]. Benguet State University — Open University. Retrieved from
https://ours.ou.ac.lk/wp-content/uploads/2024/01/Paper-ID-09-OURS-2023.pdf

3) Adao, L., Relleve, C. C., Salazar, J., Macawile, K. F., & Chavez, M. (2023). Teachers’ challenges, capabilities, and needs
in teaching learners with reading difficulties. Journal of Scientific & Engineering Research, 10(3), 45-52. Retrieved from
https://jse.rezkimedia.org/index.php/jse/article/view/173

4) Almeda, J. A. B. (2023). Contextualization of indigenous knowledge in the selected elementary schools in La Trinidad
District, Benguet. International Journal for Multidisciplinary Research, 5(5), 1-25. Retrieved from
https://www.ijfmr.com/papers/2023/5/6504.pdf

5) Anggela, S., Warna, D., & Sukma, F. A. O. (2024). Teaching English in rural areas: Difficulties and strategies. Journal of
English Teaching Adi Buana, 9(1), 2011-2018. https://doi.org/10.36456/jet.v9.n01.2024.8753

IJSSHR, Volume 08 Issue 12 December 2025 www.ijsshr.in Page 9560


https://www.ijsshr.in/

Between Chalk and Soil: Exploring How English Teachers Teach in Rural Farm Schools

6) Ayiera, E. K. (2025). Effects of scaffolding on English language learners’ self-efficacy. International Journal of Research
and Innovation in Social Science. https://doi.org/10.47772/1JRISS.2025.917PSY0004

7) Baumgartner, N. (2024). Exploring what school-based agricultural education teachers do to support English language
learners. Oregon State University. Retrieved from
https://ir.library.oregonstate.edu/concern/graduate _thesis_or dissertations/tx31qt13s

8) Bernardo, A. B. 1. (2020). Filipino senior high school teachers’ continuing professional development attitudes: Exploring
the roles of perceived demand amid a national education reform. Journal of Research, Policy & Practice of Teachers and
Teacher Education, 10(2), 63—76. https://doi.org/10.37134/jrpptte.vol10.2.5.2020

9) Birt, L., Scott, S., Cavers, D., Campbell, C., & Walter, F. (2016). Member Checking: A Tool to Enhance Trustworthiness
or Merely a Nod to Validation? Qualitative Health Research, 26(13), 1802—1811.
https://doi.org/10.1177/1049732316654870

10) Brett, S. N. (2022). Examining the opportunities for agricultural experiences as part of Scottish secondary school pupils’
learning under Curriculum for Excellence (Doctoral thesis, University of Glasgow). University of Glasgow Enlighten
Theses. https://theses.gla.ac.uk/82734/

11) Carrete-Marin, N., Domingo-Pefiafiel, L., & Sim6-Gil, N. (2024). Teaching materials for rural schools: Challenges and
practical considerations from an international perspective. International Journal of Educational Research Open, 7, 100365.
https://doi.org/10.1016/j.ijjedro.2024.100365

12) Coady, M. R., Marichal, N., Olszewska, A., Ankeny, R., Long, A., Shafiei, H., & Chakraborty, R. (2023). “It’s like fuel”:
Igniting rural English learner education through place-conscious professional development. Journal of Research in Rural
Education, 39(1), 1-18. https://doi.org/10.26209/JRRE3901

13) Coombs, P. H., & Ahmed, M. (1974). Attacking rural poverty: How non-formal education can help. Johns Hopkins
University Press.

14) Creswell, J. W., & Poth, C. N. (2018). Qualitative inquiry and research design: Choosing among five approaches (4th ed.).
SAGE Publications.

15) Critchlow, C. G. (2023). A Moustakas phenomenological analysis of how counseling master’s students experience
instructor use of humor in the classroom (Doctoral dissertation, University of Northern Colorado). University of Northern
Colorado Scholarship & Creative Works. https://digscholarship.unco.edu/dissertations/982

16) Cuong, P. H. (2021). English language education in rural areas: Current issues, complexities, and ways forward. VNU
Journal of Science: Education Research, 37(4), 39—48. https://doi.org/10.25073/2588-1159/vnuer.4538

17) Dammang, N. A. (2025). Determinants of absenteeism among elementary school pupils at Jolo III District, Division of
Sulu. Sulu State College Graduate Studies, Jolo, Sulu. https://doi.org/10.62596/7adkm805

18) Davis, J. N., Martinez, L. C., Spruijt-Metz, D., Gatto, N. M., & Spruijt, K. L. (2022). School-based garden programs and
reading achievement: Results from a cluster randomized controlled trial. Journal of Nutrition Education and Behavior,
54(5), 453—-462. https://doi.org/10.1016/j.jneb.2022.04.003

19) Department of Agriculture Western Visayas. (2025, May 2). DA WV Agribusiness and Marketing Assistance Division
conducted a seminar on the establishment of agri-tourism and learning sites. Retrieved June 2025, from
https://westernvisayas.da.gov.ph/da-wv-agribusiness-and-marketing-assistance-division-conducted-a-seminar-on-the-
establishment-of-agri-tourism-and-learning-sites/

20) Department of Education (DepEd) Region III. (2022). Rural Farm Schools framework: Integrating agriculture and
academics for meaningful education. DepEd Regional Memorandum.

21) Department of Education Region VI (DepEd Region VI). (2021, March 21). Briones stresses importance of agriculture as
DepEd-Western Visayas establishes 20 farm schools. Philippine News Agency. Retrieved from
https://www.deped.gov.ph/2021/03/21/briones-stresses-importance-of-agriculture-as-deped-western-visayas-establishes-
20-farm-schools/

22) Department of Education. (2016). Basic education curriculum guide for rural schools.

23) Department of Education. (2021, March 21). Briones stresses importance of agriculture as DepEd-Western Visayas
establishes 20 farm schools. Department of Education. https://www.deped.gov.ph/2021/03/21/briones-stresses-importance-
of-agriculture-as-deped-western-visayas-establishes-20-farm-schools/

24) DepEd CALABARZON. (2023, July 14). CLMD-RM-2023-439: Facilitative and Experiential Learning on Core Subjects
with Focus on Agri-Fisheries. Retrieved from https://depedcalabarzon.ph/wp-content/uploads/2023/07/CLMD-RM-2023-
439.pdf

25) Disberger, B., Washburn, S. G., Hock, G., & Ulmer, J. (2022). Accomplishments and Challenges Experienced by Beginning
Agriculture Teachers in their First Three Years: A Collective Case Study. Journal of Agricultural Education, 63(1), 115—
131. https://doi.org/10.5032/jae.2022.01115

IJSSHR, Volume 08 Issue 12 December 2025 www.ijsshr.in Page 9561


https://www.ijsshr.in/

Between Chalk and Soil: Exploring How English Teachers Teach in Rural Farm Schools

26) Down, L., Ho, S., & Williams, R. (2024). Meta-analysis of outdoor adventure education programs: Impacts on adolescent
resilience, self-esteem, and social belonging. Journal of Adventure Education and Outdoor Learning, 24(1), 15-34.
https://doi.org/10.1080/14729679.2022.2130689

27) Family Farm School Study. (2021). The family farm school approach to human capabilities building. Philippine Journal of
Social Development, 14, 149-162. Retrieved from https://cswcd.upd.edu.ph/wp-content/uploads/2021/09/PSJD-
2021 VOL14 Family-Farm.pdf

28) Fayzulloyeva, Z., & Murzina, E. (2022). Challenges faced by English as a foreign language teachers in rural schools.
Science Publishing Platform, 10(25). https://doi.org/10.15350/24103586.2022.10.25

29) Felongco, M. A., Protacio, A. V., & Abdulwahab, S. P. (2022). Teaching in the far-flung schools: English teachers' lived
experiences. Globus Journal of Progressive Education, 12(2), Article 220222014.
https://doi.org/10.46360/globus.edu.220222014

30) Fernandez, A. V. (2024). Existential phenomenology and qualitative research: Understanding human experiences. In K.
Aho, M. Altman, & H. Pedersen (Eds.), The Routledge Handbook of Contemporary Existentialism (pp. 24—35). Routledge.

31) Fitrianto, 1., & Farisi, M. (2025). Integrating local wisdom into 21st-century skills: A contextual framework for culturally
relevant pedagogy in rural classrooms. International Journal of Post-Axial: Futuristic Teaching and Learning, 3(2).
https://doi.org/10.59944/postaxial.v3i2.444

32) Galut, M. N. A. (2025). Surviving in the trails: Teacher’s lived experiences in remote areas. Frontiers in Sociology, 10,
1456269. https://doi.org/10.3389/fs0c.2025.1456269

33) Goldman, D., & Alkaher, 1. (2024). Cultivating environmental citizenship: Agriculture teachers’ perspectives regarding the
role of farm-schools in environmental and sustainability education. Sustainability, 16(16), 6965.
https://doi.org/10.3390/sul6166965

34) Gong, W. (2023). Enhancing ESL learner’s literacy by peer-assisted learning strategy of online English news. Frontiers in
Psychology, 14, 1172099. https://doi.org/10.3389/fpsyg.2023.1172099

35) Gopining, E. F., & Mohamad, M. (2024). Exploring educational realities: Challenges and English teacher needs in rural
primary schools. International Journal of Academic Research in Progressive Education and Development, 13(3), Article
22893. https://doi.org/10.6007/1IJARPED/v13-13/22893

36) Goodwin, J. R. (2024). What’s the difference? A comparison of student-centered teaching methods. Education Sciences,
14(7), 736. https://doi.org/10.3390/educsci14070736

37) Guo,S., Sun, T., Gong, J., Lu, Z., Zhang, L., & Wang, Q. (2022). Remote co-teaching in rural classrooms: Current practices,
impacts, and challenges. Proceedings of the 2022 CHI Conference on Human Factors in Computing Systems, 1-16.
https://doi.org/10.1145/3491102.3501924

38) Helmer, J. (2024). Cultivating language learning: The effectiveness of experiential and project-based ESL learning in an
agricultural setting. Masaryk University. https://doi.org/10.13140/RG.2.2.22723.21287

39) Ho, J.-Y. (2016). English remedial instruction to enhance low-achieving students’ vocabulary. Issues in Language Studies,
5(1). https://doi.org/10.33736/ils.1629.2016

40) International Labour Organization (ILO). (2023). Skills for prosperity: Technical-vocational education and training in the
Philippines. https://www.ilo.org/manila

41) IT and Business Process Association of the Philippines (IBPAP). (2023). Philippine IT-BPM industry roadmap 2028.
https://ibpap.org

42) Jaikla, P., & Piyakun, A. (2024). Teachers’ emotional labor: A systematic review. Journal of Education and Learning, 14(2),
159-172. https://doi.org/10.5539/jel.v14n2p159

43) Jamon, J. M., & Cabanes, M. R. (2024). Resilience and challenges in last-mile schools: A phenomenological study of
teachers’  experiences in  Negros Occidental. RSIS International ~ Journal. Retrieved  from
https://rsisinternational.org/journals/ijrsi/articles/resilience-and-challenges-in-last-mile-schools-a-phenomenological-
study-of-teachers-experiences-in-negros-occidental/

44) Jepkorir, G., Kisaka, S. T., & Ongeti, K. (2024). The effectiveness of visual learning aids on reading and writing skills
among Form One students in secondary schools in Kenya. RSIS International Journal, 8(1), 101-118.
https://dx.doi.org/10.47772/1JR1SS.2024.8100189

45) Johnson, D. W., & Johnson, R. T. (2018). Cooperative learning: The foundation for active learning. Active Learning in
Higher Education, 19(1), 29-43.

46) Kadonsi, K. (2025). Bridging mathematics and agriculture: An interdisciplinary approach to teaching mathematical
modelling in Kalomo District. International Journal of Recent Research in Interdisciplinary Sciences, 12(1), 26-51.
https://doi.org/10.5281/zenodo.15068020

47) Kokli¢i¢, M., Leal Filho, W., & Vladimirova, K. (2020). Students’ perception of educational agritourism: Career intentions
and sustainability engagement. Sustainability, 12(13), 5460. https://doi.org/10.3390/su12135460

IJSSHR, Volume 08 Issue 12 December 2025 www.ijsshr.in Page 9562


https://www.ijsshr.in/

Between Chalk and Soil: Exploring How English Teachers Teach in Rural Farm Schools

48) Kolb, D. A. (1984). Experiential learning: Experience as the source of learning and development. Englewood Cliffs, NJ:
Prentice Hall.

49) Kolb, D. A. (1984). Experiential learning: Experience as the source of learning and development. Prentice-Hall.

50) Koster, A., & Fernandez, A. V. (2021). Investigating modes of being in the world: An introduction to phenomenologically
grounded qualitative research. Phenomenology and the Cognitive Sciences, 22(1), 149-169.
https://doi.org/10.1007/s11097-021-09723-w

51) Kunjiapu, S., Sinnappan, P., Salim, F. A. A., & Kunasegaran, M. (2025). Challenges and Dilemmas of Digitalization in
Philippine Education: A Grassroots Perspective. Journal of Public Administration and Governance, 14(2), 232.
https://doi.org/10.5296/jpag.v14i2.22325

52) Laila, F. N., Prastiwi, Y., & Fauziati, E. (2023). Challenges of teaching English for elementary school students in Indonesian
rural areas. Jurnal Pendidikan Indonesia, 12(3), 436—443. https://doi.org/10.23887/jpiundiksha.v12i3.57804

53) Lincoln, Y. S., & Guba, E. G. (1985). Naturalistic inquiry. SAGE Publications.

54) Maciel, R. (2023). Hybrid English language teaching-learning and rural education: Possibilities and challenges. Revista
FT, 27(122), 12. https://doi.org/10.5281/zenodo.7916412

55) Maja, M. M. (2023). Teachers’ perceptions of integrating technology in rural primary schools to enhance the teaching of
English first additional language. Journal of Curriculum Studies Research, 5(1), 95-112.
https://doi.org/10.46303/jcsr.2023.8

56) Makena, Z., & Nzabe, Z. (2025). Translanguaging: A case of language education in rural schools. EUREKA: Social and
Humanities, 3(1), 1-10.

57) Manto, J. M., & Hermosilla, J. (2023). Cebuano-Visayan Influence in English Language Acquisition. Ho Chi Minh City
Open University Journal of Social Sciences, 16(1), 1-15. https://journalofscience.ou.edu.vn/index.php/soci-
en/article/download/3488/2341

58) Mariano, R. P., & Tantoco, L. F. (2023). Assessment of employability skills of Technical-Vocational Education and Training
(TVET) graduates: Basis for an enhancement program. International Journal of Multidisciplinary: Applied Business and
Education Research, 4(5), 1734—1747. https://doi.org/10.11594/ijmaber.04.05.34

59) McKim, A. J., Sorensen, T. J., & Burrows, M. (2021). The COVID-19 pandemic and agricultural education: An exploration
of challenges faced by teachers. Natural Sciences Education, 50(1). https://doi.org/10.1002/nse2.20060

60) Meihami, H., & Rashidi, N. (2022). A phenomenological inquiry into EFL teacher educators’ professional identity
formation. The Qualitative Report, 27(8), 1658—1675. https://nsuworks.nova.edu/tqr/vol27/iss8/5

61) Mendoza, 1. (2025). The efficacy of a reading pull-out intervention on student's rate of improvement and positive reading
attitude (Senior independent study thesis). International Journal of Advanced Multidisciplinary Studies (IJAMS). Retrieved
from

62) Mousley, J. A., & Sullivan, P. (2008). Accounting for the contextual nature of teachers’ beliefs in mathematics education.
Retrieved from https://www?2.merga.net.au/documents/RR _beswick.pdf

63) Moustakas, C. (1994). Phenomenological research methods. Sage Publications.

64) Mustafa, F., Nguyen, H. T. M., & Gao, X. (2024). The challenges and solutions of technology integration in rural schools:
A systematic literature review. International Journal of Educational Research, 120, 102380.
https://doi.org/10.1016/j.ijer.2024.102380

65) Nakamura, P., Jones, S., & Jukes, M. (2023). Language of instruction policies in low- and middle-income countries: A
systematic review. International Journal of Educational Development, 97, 102708.
https://doi.org/10.1016/j.jjedudev.2022.102708

66) Olsen, A. W., Fassbender, W., Long, D., & Olsen, K. (2022). Schools, communities, and teachers: How rural sense of
belonging holds impact for English teachers in place. Australian and International Journal of Rural Education, 32(2), 109—
123. https://doi.org/10.47381/aijre.v32i2.330

67) Hu, C.-Y., & Chang, Y.-C. (2024). Empowering rural educators: Strategies for overcoming barriers in clinical teaching.
Medical Education, 58(5), 523—-534. https://doi.org/10.1111/medu.15386

68) Oraibi, A. F. (2025). Challenges faced by teachers in teaching English as a second language in rural schools: A
comprehensive review. International Journal of Educational Research Open, 7, 100365.
https://doi.org/10.1016/j.ijedro.2025.100365

69) Panyakom, R., Poungsuk, P., Intorrathed, 1., & Hongmaneerat, K. (2020). A new way of agricultural farm work in the
educational facilitation of dual education between vocational education and upper secondary school curricular programs.
Journal for the Education of Gifted Young Scientists, 8(2), 935-946. http://dx.doi.org/10.17478/jegys. 711312

70) Pariscal, D. R. P., & Gonzales-Aboy, 1. (2022). Practices in the contextualization of the English curriculum in the public
secondary schools. Technium Social Sciences Journal, 37, 60-75. https://doi.org/10.47577/tssj.v3711.7594

IJSSHR, Volume 08 Issue 12 December 2025 www.ijsshr.in Page 9563


https://www.ijsshr.in/

Between Chalk and Soil: Exploring How English Teachers Teach in Rural Farm Schools

71) Pedroso, J. E. P., Tumabotabo, A. M., Alvarez, G. J., Dela China, M. M., & Futotana, K. (2023). Contextualized strategies
of elementary school teachers in teaching IP (Indigenous People) learners. EIKI Journal of Effective Teaching Methods,
1(3). https://doi.org/10.59652/jetm.v1i3.35

72) Pham, H. C. (2021). English Language Education in Rural Areas: Current Issues, Complexities, and Ways Forward. VNU
Journal of Science: Education Research, 37(4), 39—48. https://doi.org/10.25073/2588-1159/vnuer.4538

73) Philippine News Agency. (2021, March 17). DepEd eyes 20 rural farm schools in Western Visayas. Retrieved from
https://www.pna.gov.ph/articles/1133971

74) Pramesty, N. S., Maghfiroh, A., & Mustikawati, D. A. (2022). Teachers’ challenges in teaching English to young learners
in rural area. AL-ISHLAH: Jurnal Pendidikan, 14(4), 5283-5292. https://doi.org/10.35445/alishlah.v14i4.1517

75) Rajter, M. J., & Kim, K. (2020). Educational issues with rural poverty. Journal of Education, Teaching and Social Studies,
2(3), 53—65. https://doi.org/10.22158/jetss.v2n3p53

76) Renganathan, S. (2021). English Language Education in Rural Schools in Malaysia: A Systematic Review of Research.
Educational Review, 75(4), 787—804. https://doi.org/10.1080/00131911.2021.1931041

77) Republic Act No. 10618. (2013). An Act Establishing Rural Farm Schools as Alternative Delivery Mode of Secondary
Education and Appropriating Funds Therefor. Retrieved from
https://lawphil.net/statutes/repacts/ra2013/ra_10618 2013.html

78) Roberts, R., & Ramsey, J. W. (2017). The Black Swans of Agricultural Education: A Glimpse into the Lived Experiences
that Shape Urban Agricultural Educators’ Meaning in Work. Journal of Agricultural Education, 58(3), 58-74.
https://doi.org/10.5032/jae.2017.03001

79) Rodriguez, E. A., San Juan, K. J. M. C., & Vegafria, E. J. E. (2022). Teaching in the far-flung schools: English teachers’
lived experiences. Globus Journal of Progressive Education, 12(2), 88-98.
https://www.researchgate.net/publication/366807817 Teaching_in_the far-
flung_schools English teachers' lived experiences

80) Rosyida, E., Natalya, F., & Avivah, S. (2024). Navigating global standards: Assessing English teacher quality in rural
areas—Challenges and opportunities. ZAHRA: Research and Thought Elementary School of Islam Journal, 5(2), 190-204.
https://doi.org/10.37812/zahra.v5i2.1674jurnal.istaz.ac.id+1

81) Rutledge, P. B., & Hogg, J. L. C. (2020). In-depth interviews. In The International Encyclopedia of Media Psychology.
Wiley. https://doi.org/10.1002/9781119011071.iemp0019

82) Salem, M., Doss, W., & Estepp, C. M. (2023). Determining professional development needs of school-based agricultural
education teachers for working with English language learners. Journal of Agricultural Education, 64(4), 12-25.
https://doi.org/10.5032/jae.v64i4.91

83) Salzer, C. F. (2023). The transformation of rural elementary classroom English language teachers during distance learning:
A transcendental phenomenological study. Doctoral Dissertations and Projects, 5087. Liberty University.
https://digitalcommons.liberty.edu/doctoral/5087

84) Samosir, E. (2022). The relationship between exposure to English and literacy skills of rural high school students. Journal
of English Language Teaching and Linguistics, 7(2), 319-334. https://doi.org/10.21462/jeltl.v7i2.867

85) Santos, R. (2025). The challenges and strategies of teachers teaching English in far-flung schools in Sultan Kudarat. Scribd.
Retrieved from https://www.scribd.com/document/881639554/The-Challenges-and-Strategies-of-Teachers-Teaching-
English-in-Far-Flung-Schools-in-Sultan-Kudarat

86) Shahnaz, M., & Gandana, I. S. (2021).Teaching English in a rural school: How the pandemic affects teachers' beliefs and
practices. In Proceedings of the Thirteenth Conference on Applied Linguistics (CONAPLIN 2020) (pp. 334-340). Atlantis
Press. https://doi.org/10.2991/assehr.k.210427.051

87) Shan, L. W., & Abdul Aziz, A. (2022). A systematic review of teaching English in rural settings: Challenges and solutions.
International Journal of Academic Research in Business and Social Sciences, 12(6), 1-17.
https://doi.org/10.6007/IJARBSS/v12-16/14233

88) Shenton, A. K. (2004). Strategies for ensuring trustworthiness in qualitative research projects. Education for Information,
22(2), 63-75. https://doi.org/10.3233/EF1-2004-22201

89) Smeds, P., Jeronen, E., & Kurppa, S. (2015). Farm education and the value of learning in an authentic learning environment.
International Journal of Science and Environmental Education, 10(3), 381-404.

90) Smith, J. A., Flowers, P., & Larkin, M. (2009). Interpretative phenomenological analysis: Theory, method and research.
SAGE Publications.

91) Smith, M. D. (2025). Bridging language barriers: How secondary teachers support English language learners in the
classroom (Doctoral dissertation). West Chester University. Retrieved from
https://digitalcommons.wcupa.edu/all_doctoral/314/

92) Sobel, D. (2005). Place-based education: Connecting classrooms & communities (2nd ed.). Orion Society.

IJSSHR, Volume 08 Issue 12 December 2025 www.ijsshr.in Page 9564


https://www.ijsshr.in/

Between Chalk and Soil: Exploring How English Teachers Teach in Rural Farm Schools

93) Advances in Educational Technology and Psychology, 8, 56—63. https://doi.org/10.23977/aetp.2024.080309

94) Tingabngab, M. F. V., & Binayao, B. S. (2023). Challenges faced by public elementary school teachers in conducting action
research. Teacher Education and Curriculum Studies, 8(1), 14—22. https://doi.org/10.11648/j.tecs.20230801.13

95) Ucag, M. S., Gerodias, E. G., Medel, A. F. S., & Chua, J. S. (2024). Navigating educational frontiers: Unweaving the
challenges faced by teachers in far-flung schools on Negros Island. Psychology and Education: A Multidisciplinary Journal,
61(1), 1-15. https://doi.org/10.5281/zenodo.11358546

96) Usmani, M., Li, X., & Chen, Y. (2024). Digital storytelling in EFL classrooms: Effects on learners’ speaking, writing, and
engagement. Sustainability, 16(3), 1012. https://doi.org/10.3390/su16031012

97) van Manen, M. (2016). Researching lived experience: Human science for an action-sensitive pedagogy (2nd ed.). Althouse
Press. Retrieved from https://www.fishpond.com/Books/Researching-Lived-Experience-Second-Edition-Max-Van-
Manen/9781629584164

98) Veenman, S. (1984). Perceived problems of beginning teachers. Review of Educational Research, 54(2), 143—-178.
https://doi.org/10.3102/00346543054002143

99) Villanueva, F. C., Albina, A. C., & Gordoncillo, J. J. T. (2024). My work affects my studies! lived experiences of elementary
pupils engaged in farm work and the teachers who handle them. Futurity Education, 129—144.
https://doi.org/10.57125/fed.2024.09.25.08

100) Wahyuni, E., Tandon, M., & Jonathan, B. (2024). Leveraging local wisdom in curriculum design to promote
sustainable development in rural schools. Journal of Social Science Utilizing Technology, 2(3), 446—459.
https://doi.org/10.70177/jssut.v2i3.1347

101) Yang, H. (2020). Examining the potential of rural education in China—Exploration on the localization of STEAM
education based on farming culture. Frontiers in Educational Research, 3(10), 74—80.
https://doi.org/10.25236/FER.2020.031017

There is an Open Access article, distributed under the term of the Creative Commons
Attribution — Non Commercial 4.0 International (CC BY-NC 4.0)
(https://creativecommons.org/licenses/by-nc/4.0/), which permits remixing, adapting and
building upon the work for non-commercial use, provided the original work is properly cited.

SN0

IJSSHR, Volume 08 Issue 12 December 2025 www.ijsshr.in Page 9565


https://www.ijsshr.in/

