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ABSTRACT: he production of holistic, entrepreneurial and balanced graduates is among the 10 leaps outlined in the Malaysian 

Education Blueprint, 2015-2025 (Higher Education) which proves that marketability values are an important element that all 

students need to focus on. This is because high and excellent marketability values are among the focuses of employers in selecting 

employees to be placed in their organizations. Therefore, traditional assessments that only assess academic ability should be 

improved to be in line with the educational transformation recommended by the government. However, limited research on 

alternative assessments applied in Higher Education Institutions and the complexity of their implementation has resulted in 

traditional assessment methods continuing to be applied. Therefore, by making the Business Accounting course the main subject 

of research, and the Business Accounting course proforma as a reference, research aimed at building a continuous assessment 

module for the project-based learning method (PjBL) of Financial Statements was realized. 
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I. INTRODUCTION  

The production of holistic, entrepreneurial and balanced graduates is among the 10 leaps outlined in the Malaysian Education 

Blueprint, 2015-2025 (Higher Education) which proves that marketability values are an important element that all students need to 

focus on. This is because high and excellent marketability values are among the focuses of employers in selecting employees to be 

placed in their organizations. Therefore, traditional assessments that only assess academic ability should be improved to be in line 

with the educational transformation recommended by the government. However, limited research on alternative assessments 

applied in Higher Education Institutions and the complexity of their implementation has resulted in traditional assessment 

methods continuing to be applied. Therefore, by making the Business Accounting course the main subject of research, and the 

Business Accounting course proforma as a reference, research aimed at building a continuous assessment module for the project-

based learning method (PjBL) of Financial Statements was realized. Three (3) research objectives were set, namely (1) to examine 

the need for the development of a continuous assessment module for the project-based learning method (PjBL) of Financial 

Statements for non-Accounting students taking the Business Accounting course at Universiti Pendidikan Sultan Idris (UPSI); (2) 

to develop a continuous assessment module that meets the needs of the Accounting course in the project-based learning process 

(PjBL) of financial statements that supports students' academic achievement and mastery of the 4C elements (Communication, 

Collaboration, Creativity, & Critical Thinking); and (3) to evaluate the usability of the continuous assessment module in the 

project-based learning method of Financial Statements (PjBL) for non-Accounting students at UPSI that contributes to excellent 

achievement in the Business Accounting course and mastery of the 4C elements (Communication, Collaboration, Creativity, & 

Critical Thinking). The use of the ADDIE model was used as the basis for the development of this module through the 

involvement of expert consultants and research instruments, namely pre-tests, post-tests, and questionnaires. Finally, the 

development of this continuous assessment module creates diversity in curriculum materials, while supporting educational 

transformation that recommends that the production of holistic graduates be prioritized so that they are seen as having value in the 

marketplace. 

 

II. LITERATURE REVIEW 

The formation of a knowledgeable and competitive future generation that results from a country depends on a good and 

excellent education system applied by that country (Zahroh & Pontoh, 2021; Ordov et al., 2019). Based on the importance of the 

Education aspect in the formation of an excellent generation with high marketability value, the government's initiative to 

implement education transformation (Ordov et al., 2019) as outlined in the Malaysian Education Blueprint, 2015 - 2025 (Higher 

Education) deserves appreciation. Through the involvement of five (5) system aspirations and six (6) student aspirations, the 10 
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leaps detailed in the Malaysian Education Blueprint, 2015 - 2025 (Higher Education) are seen as realistic and capable of being 

among the highest contributors to the formation of a visionary generation that is knowledgeable, experienced and competitive to 

build an excellent country in the future. Thus, this study is among the mediums that support the first leap focused on in the 

transformation of Education, namely producing graduates who are holistic, entrepreneurial and balanced. The formation of 

graduates who are holistic, entrepreneurial and balanced not only needs to focus on academic excellence, but also mastery of 21st 

century skills (González-Pérez & Ramírez-Montoya, 2022; Van Laar et al., 2020). Therefore, research that focuses on the 

development of a continuous assessment module for the Financial Statement project-based learning method applies the elements 

of combining academic achievement and mastery of the 4C skills in a continuous assessment module. 

A. Alternative Assessment 

The push towards implementing alternative assessments is due to the traditional assessment factor that only measures what 

students know over a period without considering their ongoing development in physical, emotional, spiritual, intellectual, and 

social aspects (Kutbiddinova, 2021) as outlined in the National Education Philosophy. In addition, learning outcomes that only 

focus on low-level thinking skills (Kelly et al., 2022) such as remembering and memorizing skills become an obstacle to the 

process of building high marketable values in students who need them to also master high-level thinking skills such as applying, 

analyzing, evaluating, and creating skills in addition to other 21st century skills. By placing the production of accurate and perfect 

financial statements and the application of the 4C elements (communication, collaboration, creativity, & critical thinking) as 

learning outcomes, the specific objective of this project-based authentic alternative assessment is to improve the level of student 

achievement in their learning (Nasab, 2015) and encourage active student involvement throughout the teaching and learning 

process (Babo et al., 2019).  

Thus, through the continuous assessment method throughout the teaching and learning session which is identified as the authentic 

alternative assessment using the project-based teaching method for this Business Accounting course, students not only succeed in 

preparing accurate and perfect financial statements as the final learning output, but the 4C elements (communication, 

collaboration, creativity, & critical thinking) which are focused on in 21st Century Skills can also be mastered by them. The 

impetus towards the implementation of alternative assessments is due to the traditional assessment factor which only measures 

what students know over a period without considering their continuous development in physical, emotional, spiritual, intellectual, 

and social aspects as outlined in the National Education Philosophy (Sotiriadou et al., 2020; Ajjawi et al., 2019). Alternative 

assessments applied through project-based learning methods are seen as suitable for the purpose of measuring students' progress in 

producing Financial Statements which are the learning outcomes focused on in the Business Accounting course. This is because, 

for the purpose of producing Financial Statements themselves, students need to go through five interrelated processes before 

successfully preparing an accurate and perfect Financial Statement.  

Therefore, based on the difficulties faced by previous students (CLOM Index = 62.8%) in ensuring that the Financial Statements 

produced achieve the entire set scoring rubric, the researchers chose to apply the project-based learning method by emphasizing 

alternative assessment elements. Through this alternative assessment, student progress will be assessed based on each of the five 

processes they must go through to ensure that the learning outcomes of building accurate and complete Financial Statements can 

be achieved. 

B. Project-Based Learning 

Recognizing the importance of 21st Century Skills in providing students with high marketability values, transformation in 

teaching methods is also seen to be able to contribute to the development of students' minds while building their 4C skills 

(communication, collaboration, creativity, & critical thinking) in preparation for becoming globally competitive individuals 

(Srikongchan et al., 2021). However, the application of teacher-centered or lecturer-centered teaching methods alone is still the 

main method often practiced at the school level or in Higher Education Institutions (Pengyue et al., 2020). Learning activities that 

apply teacher-centered or lecturer-centered methods for the purpose of knowledge delivery deny students' active involvement in 

teaching and learning (T&L), resulting in stunted transformation of students' minds (Jamion et al, 2020). Therefore, the 

application of project-based learning (PjBL) is seen as a teaching method that supports the transformation of students' minds 

through their active involvement in the PdP process (Almula, 2020) and thus realizes the national aspiration outlined in the 

Malaysian Education Blueprint, 2015-2025 (Higher Education), namely to produce students who are visionary and have high 

marketability values. 

The project-based learning method is an active teaching method (Almula, 2020; Cheng & Yang, 2019) that requires overall 

student involvement to ensure that learning outcomes can be achieved as best as possible. The implementation of the project-

based learning method, which requires a gradual commitment to produce an output, becomes a space and opportunity for students 

to always be systematic in managing their learning (Almula, 2020; Chen & Yang, 2019). 

Next, the sequence of implementing learning elements in stages and learning through experiences applied in the project-based 

learning (PjBL) process is seen to be able to be a platform for students to train themselves in systematic management aspects to 

produce learning outputs (Cheng & Yang, 2019), therefore, this argument is one of the motivations for implementing 
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transformations in teaching methods. Therefore, it is the responsibility and trust of educators to diversify teaching methods that 

are not only teacher- or lecturer-centered to ensure that the educational aspirations outlined in the National Education Philosophy 

to ensure that the physical, emotional, spiritual, intellectual, and social development of students can be refined as best as possible 

and achieved successfully. 

 

III.  CONCLUSION 

In conclusion, the author presents several proposed research questions and research objectives that can be focused on in studies 

related to the development of this continuous assessment module, namely:  

A. Research Questions 

i) Is the development of a continuous assessment module for the project-based learning method (PjBL) of Financial 

Statements a requirement for non-accounting students taking the Business Accounting course at Universiti Pendidikan 

Sultan Idris? 

ii) What is the design of the development of a continuous assessment module that meets the requirements of the Accounting 

course in the project-based learning process (PjBL) of financial statements that supports academic achievement and 

mastery of the 4C elements (Communication, Collaboration, Creativity, & Critical Thinking) for students? 

iii) What is the level of usability of the continuous assessment module in the project-based learning method of Financial 

Statements (PjBL) for non-accounting students at Universiti Pendidikan Sultan Idris that contributes to excellent 

achievement in the Business Accounting course and mastery of the 4C elements (Communication, Collaboration, 

Creativity, & Critical Thinking) of students? 

B. Research Objectives 

i) To examine the need for the development of a continuous assessment module for the project-based learning method 

(PjBL) of Financial Statements for non-Accounting students taking the Business Accounting course at Universiti 

Pendidikan Sultan Idris. 

ii) Developing a continuous assessment module that meets the requirements of the accounting course in the project-based 

learning process (PjBL) of financial statements that supports academic achievement and mastery of the 4C elements 

(Communication, Collaboration, Creativity, & Critical Thinking) for students. 

iii) Assessing the usability of the continuous assessment module in the project-based learning method of Financial 

Statements (PjBL) for non-Accounting stream students at the Sultan Idris Education University which contributes to 

excellent achievement in the Business Accounting course and mastery of the 4C elements (Communication, 

Collaboration, Creativity, & Critical Thinking) of students. 
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