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ABSTRACT: This study investigates EFL lecturers’ perceptions and experiences in using assessment software in undergraduate
classrooms at a practice-oriented private university in Hanoi, Vietnam. Although tools for digital assessment have become
increasingly integrated into language teaching, there is limited research on undergraduate English as a Foreign Language (EFL)
contexts. Hence, this study addresses this gap by exploring how lecturers perceive the usefulness and challenges of e-assessment
tools, how their experiences vary across courses, and how their expectations align with actual classroom practices.

A qualitative design was adopted, and data were collected through an online questionnaire with open-ended questions administered
to twelve EFL lecturers via Google Forms. Participants, with years of teaching experience, shared their perceptions, experiences,
and suggestions with regard to the use of assessment software. Thematic analysis following Braun and Clarke’s (2006) framework
was used to identify key themes across participants’ responses from the data.

Findings from the research reveal that lecturers generally hold positive attitudes toward e-assessment software, emphasizing its
ability to provoke student engagement, support differentiated instruction, and provide immediate feedback. Lecturers most
frequently used platforms such as Google Forms, Kahoot!, and Quizizz for quizzes, mini-tests, and formative assessments, and some
also used them for progress tests and midterm mock tests. However, they also faced notable challenges, including technical issues,
unreliable internet connections, concerns about cheating in online tests, and the limited ability of current tools to assess productive
skills such as speaking and writing. Another significant barrier was the lack of structured professional training, as most lecturers
relied on self-learning to develop competency in using the tools. The study highlights the need for professional training, enhanced
technical and institutional support, and improvements in software functions to address the challenges. Future research is expected
to approach larger samples and include student perspectives to gain a better understanding of e-assessment practices in EFL higher
education.

INTRODUCTION

For a long time, technology has played an important role in every aspect of daily life. With the help of automation, a considerable
number of tasks that previously required human involvement are now handled effectively and accurately in a short period of time,
including in the academic realm. Lecturers have a tendency to apply information and communication technology to their preparation
before class, activities in class, and especially their regular assessment. Every educator has different perceptions of the application
of assessment software in their modern teaching path, which leads to the fact that their experiences are diverse and not the same.
Despite the differences, assessment software has still emerged as a promising tool for enhancing the efficiency, accuracy, and
pedagogical value of testing and assessment. Such software enables lecturers to design, administer, and analyze tests more
effectively, which provides immediate feedback and supports instruction (Pellegrino et al., 2016). However, the successful
application of assessment software in classroom contexts depends not only on its technical capabilities but also greatly on lecturers’
experiences, perceptions, and confidence in using these tools (Ertmer & Ottenbreit-Leftwich, 2010). Previous studies have
highlighted that educators’ attitudes toward technology, their assessment literacy, and several contextual factors such as training
and support significantly impact the effectiveness of integration (Inan & Lowther, 2010).

This study investigates EFL lecturers’ perceptions and experiences of using assessment software in undergraduate classrooms at
Dai Nam University, a practice-oriented private university in Hanoi, Vietnam. Although digital assessment tools have become
increasingly integrated into language teaching, research focusing on non-English major programs in higher education remains
limited. This study addresses this gap by exploring how lecturers perceive the usefulness and challenges of e-assessment tools, how
their experiences vary across different courses, and how their expectations align with actual classroom practices. A qualitative
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design was adopted, and data were collected through an online open-ended questionnaire administered to twelve EFL lecturers. In
the higher education context, these tools extend beyond formative mini-tests; platforms are frequently integrated into Learning
Management Systems (LMS) for high-stakes exams, peer assessments, and rubric-based grading. However, lecturers face significant
challenges regarding technical limitations, the evaluation of productive skills, and most notably, academic integrity (e.g., online
cheating and plagiarism) (Farrell, 2020).

LITERATURE REVIEW

Introduction

Assessment is a crucial component of effective teaching and learning, especially in English as a Foreign Language (EFL)
classrooms, where the system can support students’ language proficiency development and lecturers’ instructional feedback. With
the growth of technology in general, assessment practices have undergone significant changes in the integration of digital tools,
especially e-assessment software. Online assessment, defined as the use of digital technologies for creating and analyzing assessment
tasks (Appiah & Tonder, 2018), has become increasingly prevalent due to its efficiency, interactivity, and potential for instant
feedback from instructors to learners (Conole & Warburton, 2005). In the higher education context, particularly at practice-oriented
universities, these challenges are increasingly complex due to the distinct characteristics of the learners. Undergraduate students
generally demonstrate a higher capacity for self-regulated learning and face consistent academic pressures, such as maintaining their
Grade Point Average (GPA). Consequently, their assessment needs are significantly more diverse, extending beyond traditional
testing to include presentations, project-based evaluations, and productive skills assessments such as academic writing.

Theoretical Frameworks

Much of the current research into assessment software integration is grounded in the Technology Acceptance Model (TAM) and
the Theory of Planned Behavior (TPB). According to Davis (1989), the TAM identifies perceived usefulness (PU) and perceived
ease of use (PEOU) as central to users’ intention to adopt technology. Tang, Nguyen, and Tran (2022) applied this model to examine
Vietnamese teachers’ acceptance of the use of e-assessment tools and found that computer self-efficacy significantly influenced
both PEOU and behavioral intention to use such tools. The model supported the idea that while PU and PEOU positively affected
intention, the frequency of use had no considerable effect, suggesting that familiarity solely does not guarantee integration into
pedagogical practices.

TPB also offers insights into behavioral intentions. Chien, Wu, and Wu (2018) adapted TPB to examine high school teachers' beliefs
about technology-based assessments (TBAs). Their findings indicated that attitude played a significant role in predicting intention
to use TBAs, while subjective norms and perceived behavioral control were of less influence. These results underscore the
importance of personal beliefs over external pressures in shaping educators' decisions to integrate technology into assessment.

Lecturers’ Perceptions and Challenges with Assessment Software

Numerous studies have reported positive attitudes among EFL teachers toward e-assessment tools due to features like real-time
feedback, multimedia integration, and efficiency in grading. For example, Darwis et al. (2024) conducted a training-based
intervention using Kahoot! among Indonesian EFL teachers. Despite their initial lack of technological competence, participants
demonstrated increased confidence and willingness to adopt e-assessment tools after structured training, especially when multimedia
features were involved. However, they also highlighted the increased preparation time and limited question types as constraints.
Similarly, Hichour (2022) investigated Algerian university EFL teachers’ experiences with Moodle-based e-assessment during the
COVID-19 pandemic. The study revealed overall positive attitudes but highlighted significant challenges such as lack of training,
poor internet connectivity, and inconsistent student engagement. Notably, many educators defaulted to summative testing, indicating
a gap in understanding and implementing formative assessment through digital tools.

Impact of E-assessment on Teaching and Learning

Fitriyah and Jannah (2021) studied both the positive and negative effects of online assessment on students' learning behavior and
lecturer preparation in Indonesian EFL classrooms. Instructors reported improved student autonomy and awareness, yet also faced
reduced interaction and increased test anxiety. This dual impact illustrates the nuanced role of e-assessment: while it can enhance
engagement and feedback mechanisms, it also introduces new pedagogical and emotional challenges.

Alharbi, Alhebshi, and Meccawy (2021) similarly found in Saudi Arabia that Google Forms was perceived as useful for formative
assessment, especially during remote teaching. However, both instructors and students expressed concerns about academic
dishonesty and limited question formats. This highlights a critical issue in digital assessment environments: ensuring integrity while
maintaining accessibility and ease of use.

Contextual Factors in Integration

Research also points to the role of institutional support, training, and policy in the successful adoption of e-assessment tools. Appiah
and Tonder (2018) emphasized that effective e-assessment requires credible, authentic, and transparent task design supported by
adequate infrastructure. Their review stressed that challenges such as technical limitations, resistance to change, and lack of
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pedagogical training hinder full-scale implementation.

Kundu and Bej (2021) further elaborated on student-side perspectives in the Indian context, where students' acceptance of e-
assessment depended largely on perceived ease of use and available IT support. Their findings suggest that even with positive
perceptions, the digital divide and infrastructural shortcomings remain significant barriers to equitable assessment practices.

Research Gap
Across diverse educational settings, the literature reveals a consistent trend: educators generally perceive e-assessment tools
positively, particularly when they are user-friendly, enhance learning outcomes, and align with pedagogical goals. Despite the fact
that the integration of assessment software into EFL classrooms has gained significant attention among users, research on this topic
remains limited in several areas. Current studies have primarily focused on examining educators’ attitudes in general education or
general higher education contexts (e.g., Tang et al., 2022; Chien et al., 2018), with less emphasis on the specific settings of
undergraduate EFL classrooms. Additionally, most existing research has concentrated on educators’ general attitudes, such as
perceived usefulness, without exploring the actual challenges they face when integrating assessment software (Tang et al., 2022).
As a result, limited research has examined how assessment software is utilized in practice-oriented Vietnamese private universities.
Furthermore, there is a scarcity of literature addressing e-assessment practices in EFL courses for non-English major programs. This
study aims to fill these gaps by examining EFL lecturers’ perceptions of the usefulness and challenges of online assessment in such
environments. Also, the research aims to explore what lecturers expect and what outcomes occur in actual classes when applying e-
assessment. Specifically, the research is conducted to find answers to the following questions:

e What are EFL lecturers’ perceptions of the usefulness and challenges of using assessment software for university students?

e How do lecturers' teaching experiences of using e-assessment vary across courses?

e  Howdo lecturers’ expectations of e-assessment in classrooms align with their actual experiences using these technologies?

METHODOLOGY & RESEARCH DESIGN

Research Approach

This study adopts a qualitative research design using a case study approach to gain an in-depth understanding of EFL lecturers’
perceptions and experiences with assessment software in university classrooms. A qualitative design is appropriate because it allows
deep exploration of participants’ perceptions, expectations, and actual experiences in a specific context (Creswell & Poth, 2018).

Research Context & Participants

This study was conducted at Dai Nam University (DNU), a practice-oriented private university located in Hanoi, Vietham.
Specifically, the research focuses on EFL classrooms designed for undergraduate students enrolled in non-English major programs.
In this higher education setting, the English curriculum encompasses English for General Purposes (EGP), Academic English, and
English for Specific Purposes (ESP). These diverse courses require comprehensive and multifaceted assessment methods to
effectively evaluate students' language proficiency, encourage self-regulated learning, and meet the strict academic standards of the
university.

The participants in this study were twelve EFL lecturers currently teaching undergraduate courses at DNU. These instructors possess
varying years of teaching experience in higher education and have actively integrated e-assessment software into their instructional
and evaluative modules. They were selected using purposeful sampling to ensure they could provide rich, relevant insights into the
practical applications, pedagogical benefits, and ongoing challenges of using digital assessment tools. The participants shared their
perceptions and classroom experiences - particularly regarding academic integrity and the evaluation of higher-order skills - through
an online questionnaire with open-ended questions administered via Google Forms.

Research Instruments

Online questionnaire

Data for this study were collected through an online survey consisting entirely of open-ended questions, administered via Google
Forms. The survey was designed to gather detailed insights into lecturers’ perceptions, expectations, and experiences of using e-
assessment software in undergraduate EFL classrooms. It included questions about participants’ teaching backgrounds, their views
on the usefulness and challenges of e-assessment tools, how their initial expectations aligned with their actual experiences, and any
further suggestions for improvement. To specifically address the rigorous demands of the higher education context, the questionnaire
was expanded to include items on diverse university-level evaluation formats, namely assessing presentations, project-based
assessments, and academic writing. Furthermore, it incorporated targeted questions probing lecturers' plagiarism concerns and the
challenges of maintaining academic integrity in digital environments. The open-ended format allowed participants to express their
thoughts in depth and provide concrete examples from their teaching practice, offering richer qualitative data than could be obtained
through closed-ended items. Using Google Forms ensured that the survey was easily accessible and user-friendly, allowing
participants to respond at a time convenient for them while also maintaining anonymity. These instruments were adopted to seek
comprehensive answers to the stated research questions.
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Data Collection & Procedures

Pilot study

Prior to the main study, a pilot study was conducted with one EFL lecturer who matched the inclusion criteria but was not included
in the final sample. Conducting a pilot study allowed for the evaluation of the clarity, relevance, and comprehensibility of the open-
ended survey questions, as well as testing the functionality and usability of the Google Forms platform (Creswell & Creswell, 2018).
Feedback from the pilot participant resulted in minor modifications to the wording and phrasing of some survey items, enhancing
their clarity and ensuring participants would understand precisely what was asked of them (Dérnyei, 2007). Additionally, the pilot
confirmed that the estimated time required to complete the survey was reasonable, and the online format operated smoothly across
various devices.

Main study

For the main study, the finalized online survey was distributed via email to twelve EFL lecturers who met the selection criteria. All
participants received a detailed information sheet outlining the purpose of the research, confidentiality assurances, and their right to
withdraw from the study at any time before submission of their responses (Babbie, 2020). Participants were requested to
independently complete the survey at their convenience within a specified one-week timeframe. Their responses were automatically
collected and securely stored using Google Forms. The open-ended questions allowed lecturers to provide rich and descriptive
responses about their perceptions, challenges, and experiences in using e-assessment software (Braun & Clarke, 2013). After all
participants submitted their surveys, responses were downloaded and transferred securely into an encrypted file for thematic analysis
and interpretation. The questionnaires were sent to the target participants to complete within 15 days, from July 3rd to July 18th.
There were 12 lecturers participating in the survey. All of them have been teaching EFL at DNU, with varying years of experience.

Data Analysis

The data analysis process for this study followed the principles of thematic analysis as outlined by Braun and Clarke (2006). The
aim was to identify patterns and themes within the responses that directly addressed the three research questions: (1) teachers’
perceptions of the usefulness and challenges of using assessment software for university students, (2) variations in teachers’
experiences of using e-assessment across different courses, and (3) the alignment between teachers’ expectations and their actual
experiences.

Once the online survey responses were collected via Google Forms, the data were exported into a secure Microsoft Word and Excel
format for initial review. Each participant’s responses were assigned a code (T1 - T12) to ensure anonymity and to facilitate easy
tracking during the analysis process (Creswell & Creswell, 2018). The responses were examined thoroughly so that the content was
familiarized, offering a better understanding of the teachers’ perspectives. This step also allowed for the identification of preliminary
patterns that could inform subsequent coding (Braun & Clarke, 2006).

The data were then systematically coded using an inductive approach, which means that codes were generated directly from the
content of the responses rather than being based on predetermined categories (Dérnyei, 2007). Each part of the text that captured an
idea or concept relevant to the research questions was assigned a code. For example, statements such as “assessment software can
offer instant feedback for students” were coded as efficiency, while responses such as “technical issues may happen sometimes”
were coded as possible challenges. Codes were applied consistently across the entire dataset using a manual coding process, which
was supported by Microsoft Excel to keep track of the data.

After the initial coding, related codes were grouped into broader themes that captured the essence of the data. For instance, codes
related to efficiency, grading convenience, and instant feedback were assembled under the broader theme of perceived benefits,
while codes related to technical difficulties, lack of student engagement, and risk of data loss formed the theme of challenges. These
themes were aligned with the three dimensions guiding the study: perceptions, classroom experiences, and expectations versus actual
experiences.

The preliminary themes were reviewed against the coded data and the entire dataset to ensure internal coherence and external
distinctiveness (Braun & Clarke, 2006). Themes that overlapped or were too broad were refined or divided into subthemes. For
example, the theme challenges were divided into technical issues and pedagogical challenges to better reflect the data. This process
ensured that the themes were strongly constructed and provided clear answers to the research questions.

Each theme was then clearly defined and named to capture its scope and focus. Descriptions were written for each theme to explain
what it represented and how it related to the study’s aims. Subthemes were also identified where appropriate, allowing for a more
profound understanding of the data (Braun & Clarke, 2006).

Finally, the themes and subthemes were synthesized and organized into a narrative that directly addressed the three research
questions. Representative quotations from participants’ responses were selected to illustrate each theme and to provide authenticity
to the findings (Eldh et al., 2020). The analysis provided a comprehensive understanding of EFL teachers’ perceptions, experiences,
and expectations regarding the use of assessment software in university-level classrooms. The thematic analysis approach was
particularly suitable for this study as it allowed for flexibility and depth in interpreting the open-ended survey data (Lahmar, 2022).
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RESEARCH FINDINGS & DISCUSSION

Lecturers’ Perceptions of the Usefulness and Challenges of Using Assessment Software

Lecturers’ Perceptions of the Usefulness and Challenges of Using Assessment Software. Lecturers expressed generally positive
perceptions of using assessment software in undergraduate EFL classrooms, highlighting its potential to enhance student
engagement, monitoring, and instructional flexibility. Most participants agreed that the main purposes of using assessment software
were to monitor student progress, provide immediate feedback, differentiate instruction, and make the learning process more
interactive. Responses such as “monitoring student progress, providing immediate feedback, differentiating instruction” and
“diversifying learning and teaching experiences, improving teaching practices” reflected lecturers’ belief that these tools add value
beyond traditional paper-based assessments. However, lecturers reported notable challenges as well. Alongside technical and
infrastructure-related issues such as unreliable internet access, some participants raised concerns regarding academic integrity. The
possibility that students may use technology to cheat in online tests was identified as a pedagogical challenge. Furthermore, they
pointed out the limited ability of current platforms to effectively execute rubric-based assessments for complex productive skills
like speaking and writing. One respondent commented on the "difficulty of ensuring authenticity in digital submissions," while
another pointed out the "limited assessment of higher-order skills and reduced human interaction." These findings indicate that while
e-assessment software is generally perceived as useful, there are significant barriers to its effective implementation in higher
education.

Variations in Lecturers’ Experiences of Using E-assessment Across Courses

Lecturers reported varied experiences in implementing e-assessment tools depending on the course context and evaluation
objectives. While participants indicated that they still utilized platforms such as Google Forms, Kahoot, and Quizizz for formative
assessments and gamified quizzes, they also used them for a broader range of purposes in higher education, such as progress tests,
15-minute tests, and midterm mock tests. Additionally, previous research suggests that digital tools and e-rubrics can facilitate peer
assessment, which has been shown to increase transparency and foster self-regulation among university students (Panadero &
Jonsson, 2013).

Student responses to assessment software also varied. Several lecturers observed high levels of engagement, with comments such
as “students are generally more engaged compared to traditional methods.” However, others noted mixed reactions, particularly
when students had to adjust to new assessment formats. Technical issues and device limitations occasionally created barriers,
prompting lecturers to develop backup plans when internet access was unreliable. These variations suggest that while lecturers
broadly value e-assessment, their experiences differ based on evaluation formats, technological access, and course demands.

Alignment Between Lecturers’ Expectations and Actual Experiences

Lecturers’ expectations of e-assessment tools largely aligned with their actual experiences in terms of the advantages (e.g., improved
engagement, streamlined grading, and instant feedback). Many expressed confidence in using these tools, with one lecturer stating,
“I feel confident because | have had many opportunities to practice and see positive impacts on both instruction and student
learning.” However, lecturers also acknowledged a gap between their expectations and the platforms’ capabilities, particularly
regarding advanced academic features and institutional support. Most respondents reported a lack of formal training on how to use
assessment software effectively and make use of its advanced features, relying instead on self-learning. This lack of structured
professional development may have limited their ability to fully exploit the software’s potential. Additionally, lecturers expressed
the urgent need for improvements in platform design, including more sophisticated plagiarism detection tools, secure environments
to prevent cheating during online tests, and customizable rubric features for assessing productive skills. Suggestions for improving
e-assessment use included offering more comprehensive training sessions, integrating assessment tools more consistently into both
in-class and self-regulated learning activities, and enhancing the software with more diverse and secure assessment functions.
Overall, the findings indicate that lecturers perceive e-assessment software as a valuable tool for improving engagement and
feedback in undergraduate EFL programs. Nevertheless, challenges such as maintaining academic integrity, limited platform
functionalities for rubric-based grading, and the absence of formal training remain significant barriers. These findings highlight the
need for better institutional support, targeted faculty training, and platform enhancements to fully realize the potential of e-
assessment in higher education contexts.

IMPLICATIONS & DIRECTIONS FOR FUTURE STUDY

Implications

One of the most critical implications of this study is the need for comprehensive professional training to support lecturers in
effectively using assessment software. Most participants reported a lack of formal training, relying primarily on self-learning to
apply these tools to their teaching. Such training is necessary and should focus not only on the technical aspects of using platforms
like Google Forms, Quizizz, and Kahoot but also on pedagogical strategies for maximizing their effectiveness, particularly in
assessing students in higher education contexts. Additionally, DNU should consider providing reliable technical support and
addressing infrastructure challenges such as unstable internet connections, which lecturers identified as a major barrier. Backup
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strategies (e.g., offline or hybrid options) and ensuring adequate device availability could minimize potential issues to assessment
procedures. The study highlights limitations in current e-assessment platforms, particularly their restricted capacity to evaluate
productive skills and their reliance on auto-gradable question types. Developers of assessment software are expected to explore
ways to incorporate more authentic assessment formats, such as peer feedback systems for open-ended responses. Furthermore,
design features such as options to hide student rankings and anonymize responses may help reduce test-related anxiety among
learners so that they can feel more confident while taking any type of assessment.

Directions for future studies

This study was limited by its small sample size. Future research is expected to expand the scope by including a larger and more
diverse group of lecturers across different regions, which will allow for a more comprehensive analysis of online assessment
software in various contexts.

Additionally, future studies could examine student perspectives to better understand how assessment software impacts their learning
experiences, motivation, and attitudes. Mixed-methods designs including surveys, interviews, and classroom observations would
provide deeper insights into the integration of assessment software in EFL classrooms.

CONCLUSION

This study explored EFL lecturers’ perceptions and experiences of using assessment software in undergraduate non-English major
classrooms at a practice-oriented private university in Hanoi. Overall, the findings show that lecturers hold positive views of e-
assessment tools. They value the tools for fostering student engagement, supporting differentiated instruction, streamlining grading,
and providing immediate feedback. Their experiences varied across courses and assessment purposes: Google Forms, Kahoot!, and
Quizizz were mainly used for quizzes, mini-tests, and formative assessment, while some lecturers also used them for progress tests
and midterm mock tests.

However, the study also reveals gaps between lecturers’ expectations and their actual experiences. Although expectations about
engagement and feedback were largely met, lecturers faced challenges, including unstable internet connections, technical failures,
concerns about cheating in online tests, and the limited capacity of current platforms to assess productive skills such as speaking
and writing. In addition, most lecturers reported having no formal training and relied on self-learning to master these tools.

These findings suggest that the effectiveness of e-assessment depends not only on the technology itself but also on institutional
support, professional development, and software design. Targeted training, reliable infrastructure with backup plans, and more
secure and flexible platform features are needed to realize the full potential of e-assessment in EFL higher education. Given the
small sample of twelve lecturers from a single institution and the reliance on open-ended questionnaires, the findings should be
interpreted with caution. Future research should involve larger and more diverse samples, include student perspectives, and adopt
mixed-methods designs combining surveys, interviews, and classroom observations.
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APPENDIX
1. Research Instruments
a. Questionnaire

Section 1: Background Information

»

M ta (khing bat budc)

1. What assessment software(s) have you used in your teaching? Flease list.

V&n ban ciu tra 14§ ngan

PhEn3/ 6

Section 2: General Perceptions ~

ME 1A (KhOng bal bud

1. In your opinion, what are the main purposes of using assessment software in EFL
classrooms for secondary students?

Ay cdu T nean
2. What are some possible advantages of using assessment software in your teaching
context?
v in cdut &i ngdn
3. What are some possible disadvantages of using assesasment software In your teaching

context?
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Phan4/6

Section 3: Experiences in Practice

> €
ses

M@ ta (khiing bat budc)

1. How you usually integrate assessment software into your lessons? (e.g., for placement
tests, quizzes, feedback, efc.)

Vin ban ciu tra 160 ngdn

2. How do your students respond to assessment software? (Please provide examples if
possible.)

V&n ban cdu tra 161 ngin

3. Have you faced any difficulties or barriers when implementing assessment software? If
yes, how did you overcome these challenges?

Vin ban ciu tra 161 ngdn

Phaén5/ 6

Section 4: Training and Support v

e

M 1a (khiing bat budic)

1. Have you received any formal training on how to use assessment software? *

Vin ban ciu tra 16i ngin

2. Do you feel confident using assessment software? Why or why not? *

Van ban ciu tra 161 ngdn
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PhEn6/6

Section 5: Suggestions for Improvement

><
e

Mb ta (khéing bat budc)

*

1. What improvements would you recommend for the assessment software you currently
use?

Vin ban ciu tra 161 ngin

2. How do you think the use of assessment software could be enhanced in your teaching
context?

Vin ban ciu tra 161 ngan

3. Any other comments or insights you would like to share about your experience with assessment
software?

Vin ban ciu tra 161 ngan

b. Responses from all participants

Section 1: Background Information

1. What assessment software(s) have you used in your teaching? Please list.

12 cau tra lai

Quizziz, GG Form, Online worksheet
Kahoot, Quizizz, Google form

Google form, quizizz, kahoot, wordwall
Quizizz, Kahoot

Quizziz, Google form

Bamboozle, gg forms

GG form, Wayground

Quizziz, GG Form, Quizlet

None
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Section 2: General Perceptions

1. In your opinion, what are the main purposes of using assessment software in EFL classrooms for
secondary students?

12 cdu tra |oi

tracking student progress over time, identifying individual strengths and weaknesses, and providing
immediate, data-driven feedback

P& mang lai sy tuong tac gitra cac hoc sinh va gido vién

Monitoring Student Progress, Providing Immediate Feedback, Differentiating Instruction
| think it assesses the ability to use English of students.

Déanh gid df théng higu & mic dd ndm kign thic cia hoc sinh

Check Ss' memory

Saving time & cost

quick assessment, constantly check 55" knowledge

2 main purposes; savina time for teacher in the markina orocess and diversifving assessment methods

2. What are some possible advantages of using assessment software in your teaching context?

12 cdu tra lai

saves time by automating grading and result analysis. gives students instant feedback, which is especially
useful in preparing for standardized tests like |IELTS. 3. interactive and engaging formats, which are more
appealing to tech-savvy teenagers.

Mang Iai su himg thi hon so véi cic dang kigm tra truyn théng trén gidy
Instant Feedback for Students, Increased Engagement and Mativation

It can be more engaging compared to traditional paper tests. Further more, it saves time for teachers as
they do not have to edit format. Also it helps reduce paper use and therefore, protects the environment.

Gido vién tan dung dugc cac chirc néng nhu bdo céo digm s& cla hoc sinh, béo cdo tong quan k&t qua 16p
hoc, gidp tigt kiém théi gian hon; gidp tao cac hoat ddng ddnh gid da dang va tao su hio himg han

Fast and flexible

Saving time & cost, easy & fast grading
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3. What are some possible disadvantages of using assessment software in your teaching context?

12 cdu tra l&i

Students with limited digital literacy may struggle to use the platform effectively Technical issues (e.qg,,
poor internet, systemn errors) can interrupt assessments and cause frustration.

Cac phEn mém cin mang dé k&t ndi vi vy cd nguy co mat ket ndi

Limited Assessment of Productive Skills, Reduced Human Interaction
Students may use technology to cheat

L&i ki thuat trén 16p do thuding c&n Internet, nguy co mét dif liéu ndu web cd 16i
Unvaried questions

Internet connection may be unstable, data loss

incorrect marking sometimes (like recognizing capital letters),

Easier to cheat: could be hard to proceed in classes in rural areas owina to the lack of technoloaical

Section 3: Experiences in Practice

1. How you usually integrate assessment software into your lessons? (e.g., for placement tests,
quizzes, feedback, efc.)

12 cdu tra l&i

integrate it for weekly vocabulary and grammar guizzes, midterm mock tests, and end-of-unit reviews| also
use it for writing and speaking feedback, where students upload their responses, and | provide written or
audio comments via the platform.

Phan I6n 13 danh cho quiz

| often use quizzes for mini test

Quizzes and after-class feedback

mini test trong budi hoc

Play at the beginning or at the end of the lesson
quizzes, feedback for students

for progress tests or 15-minute tests
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2. How do your students respond to assessment software? (Please provide examples if possible.)

12 cdutraloi

Most of my students respond positively to assessment software because it gives them quick results and
shows their improvement visually

Hoc sinh kha hirng thd voi cac phan mém

Most of them are engaged in these assessment software.

They enjoy it better than traditional testing, especially when | use Quizizz with colorful templates
khong co

Interested in games

They feel excited and more willing to study

mostly cooperative, exciting

Thev are all familiar with it and havina no probiems to usina this means of assessment since these are verv

3. Have you faced any difficulties or barriers when implementing assessment software? If yes,
how did you overcome these challenges?

12 cdu tra |&i

The most common issue is internet instability or students using outdated devices, which sometimes
interrupts their test-taking process. To overcome this, | always prepare a paper-based backup and allow
malke-up attempts when needed.

Vi truding hop khéng cé k&t ndi mang, gido vién chudn bi phuong &n back up bang gidy
Mo

It took me a while at first to get used to these new assessment methods. However, | overcame them by
watching lots of tutorials on Youtube and asking other teachers for their experience.

khéng cd kha khan gi
Yes, the question types are not diverse, | have to apply different websites
Data loss & internet connection was unstable during the test

dont have any training on using these assessment methods. | had to spend lots of time trying and doing
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Section 4: Training and Support

|0 sao chép bigu db

1. Have you received any formal training on how to use assessment
software?

12 cu tra l&i

4
4'.:33!3%-}

[+]

(g%

Chura Mever Mo, | haven't Mot yet khdng
| haven't, | leamead it m... Mo Mo, | haven't fess
2. Do you feel confident using assessment software? Why or why not? IO saochép biéu dé
12 cu tra l&i
2
2
1(8,3%) 1(2.3%) 1(23%) 1(53%) 1(8,3%) 1(83%) 1(53%) 1(5.2%) 1(8.2%) 1(5.2%)

|:.
C6, t6i hightech ma  Not really as | haw. .. Yas Yes because | ha..  ‘Yes, | feel confide . rét b fin_..
I'm quite confident... Mot really becaus .. Yes [do. Ithink .. “es, | feel confide... Yes, ididitas ast..
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Section 5: Suggestions for Improvement

1. What improvements would you recommend for the assessment software [0 sao chép biu dé
you currently use?

12 cdu tra lai

[ %]

2

1(8,3%) 1(3.3%) 1(23%) 1(83%) 1(8.3%) 1(8,3%) 1(83%) 1(8.3%) 1(5.3%) 1(2.3%)

|:.
Having (orimprowi... | suggest adding...  Mest platfiorms fo... Offer free version  be mone flexible in... khéng
| am pleased with... 1t would be nice if .. No Téng hop két qua... integrating Al-bas...

2. How do you think the use of assessment software could be enhanced in your teaching context?

12 céu tra lai

providing more flexible test scheduling and adaptive testing features.
Téang hop k&t qua va xuit file khoa hoc (ciu nay déng ngha vai cau trén roi em oi)

To enhance the use of assessment software in my teaching context, | believe we should focus on both
teacher training and strategic integration:

Most softwares are only available in English. Therefore, it would be nice if they can be widely used in
Vietnamese also.

khing
Use more frequently to increase students’ engagement
more training

Add automated explanations for incorrect answers, Program the software to provide specific feedback,
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3. Any other comments or insights you would like to share about your [0 sao chép bigudé
experience with assessment software?

8 cdu tra &

[+ ]

RE

1 (12,5%)

E.
HS nhin chung kha hdmng thd v... Khing co Mone no
It is helpful, especially in a priv_.. No it's impartant to combine it with__.

c. Response from 1 participant

1. What assessment software(s) have you used in your teaching? Please list. *

Quizziz, GG Form, Online worksheet

Section 2: General Perceptions

1. In your opinion, what are the main purposes of using assessment software in EFL classrooms for *
secondary students?

tracking student progress over time, identifying individual strengths and weaknesses, and providing immediate,
data-driven feedback

2. What are some possible advantages of using assessment software in your teaching context? *

saves time by automating grading and result analysis. gives students instant feedback, which is especially
useful in preparing for standardized tests like IELTS. 3. interactive and engaging formats, which are more
appesling to tech-savvy teenagers.

3. What are some possible disadvantages of using assessment software in your teaching context? *

Students with limited digital literacy may struggle to use the platform effectively. Technical issues (e.g., poor
internet, system errors) can interrupt assessments and cause frustration.
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Section 3: Experiences in Practice

1. How you usually integrate assessment software into your lessons? (e.g., for placement tests, *
quizzes, feedback, etc.)

integrate it for weekly vocabulary and grammar quizzes, midterm mock tests, and end-of-unit reviewsl also use
it for writing and speaking feedback, where students uplead their responses, and | provide written or audio
comments via the platform.

2. How do your students respond to assessment software? (Please provide examples if possible.) *

Most of my students respond positively to assessment software because it gives them quick results and shows
their improvement visually

3. Have you faced any difficulties or barriers when implementing assessment software? If yes, how *
did you overcome these challenges?

The most common issue is internet instability or students using outdated devices, which sometimes interrupts

their test-taking process. To overcome this, | always prepare a paper-based backup and allow make-up attempts
when needed.

Section 4: Training and Support

1. Have you received any formal training on how to use assessment software? *

Yess

2. Do you feel confident using assessment software? Why or why not? *

Yes
Section 5: Suggestions for Improvement

1. What improvements would you recommend for the assessment software you currently use? *

integrating Al-based feedback for writing and speaking could make the platform more supportive of students’
independent learning.

2. How do you think the use of assessment software could be enhanced in your teaching context? *

providing more flexible test scheduling and adaptive testing features.

3. Any other comments or insights you would like to share about your experience with assessment
software?

it's important to combine it with human feedback, especially for subjective skills like writing and speaking.
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2. Sample Analysis

Participant Initial Codes Themes Data Excerpts

P1 - E-assessment diversifies learning and | Perceptions & | "The main purposes are diversifying
teaching Attitudes learning and teaching experiences,
- Benefits in improving teaching improving teaching practices"
practices and student engagement "Possible disadvantages: technical issues,
- Technical issues and internet- Internet-dependence”
dependence as disadvantages
- Uses Kahoot, Quizizz, Quizlet | Actual "l use these tools for designing practice
regularly Experiences activities during class and conducting
- Quizzes into class activities regular quizzes"
- Reports students "My students' responses are mixed but
- No barriers faced most are engaged"
- Confident using tools due to self-
learning and practice
-Adding anonymity options and hiding | SHGGESHONS “IBUGEESE adding options to hide scores
scores to reduce student pressure and rankings to reduce pressure on
- Integrating tools more consistently students, as well as allowing anonymous
across classes and homework responses"

P2 - E-assessment as a valuable tool for | Perceptions & | "Formative assessment and interactive
formative assessment and interactive | Attitudes quizzes"
quizzes "Limited assessment of higher-order
- Advantages: feedback, progress skills, technical issues"
tracking, and motivation
-Disadvantages: limited assessment of
higher-order skills and technical issues
- Use Kahoot & Quizizz for formative | Actual "Some initial resistance or anxiety but
assessment  during  lessons  and | Experiences increased engagement and motivation"
homework "To address technical issues, | provided
- Report mixed student reactions (initial alternative offline tasks"
anxiety, increased engagement later)
- Overcome technical barriers with
offline backup plans
- Learn tools independently, feels
confident using them
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- More structured lecturer training Suggestions "Providing more comprehensive training

- Suggests deeper understanding of BBSSIBRE for lecturers would deepen their
software features for better assessments understanding”

P3 - E-assessment is useful for monitoring | Perceptions & | "Monitoring student progress, providing
student progress, providing feedback, | Attitudes immediate  feedback, differentiating
and differentiating instruction instruction"  "Instant  feedback  for
- Advantages: student motivation and students, increased engagement and
engagement motivation”

- Limitations in assessing productive
skills and reduced human interaction

- Use Google Forms, Quizizz, Kahoot, | Actual "I often use quizzes for mini-tests"
and Wordwall mainly for mini-tests Experiences "Most of them are engaged in these
- Report students assessment software"

- No barriers faced
- Confident using software despite lack
of formal training

- Suggest adding features to assess | Suggestions * INVGUIGNGYENBISEE more built-in tools for
speaking skills & more lecturer training assessing speaking"
- More integration of assessment tools ~[NESRBHIEIEENE on both lecturer training
into lessons and homework and strategic integration”
i ' There is an Open Access article, distributed under the term of the Creative Commons
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